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Welcome

Technical issues: Send a message via the chat feature in the
bottom left of the screen to the host

Questions: Send content questions and comments through the
chat feature.

Evaluation: Please take a moment to provide feedback about

today's webinar. A link to the participant survey will be provided at
the end of the webinar



LINCS Literacy Information and Communication System Comumuni Leaming Portal Contact Us Log In / Register

LINCS

Community My LINCS

Home

Welcomel Announcements

OCTAE - Correctional Education
Position Available

Featured Resource sl PSR

Making Skills Pasiges fie ALult Elucamion; Nort.

Everyone’s BUSineSS by: LINCS_Communic ations

Posted: Jwl 6 2015 - 9:08am

Share Your Knowledge! Online
Portfolios & Micro-credentials...

by: LINCS_Communic ations
Posted: Juwl 71 2015 - 9:06am

Weicome to the LINCS Community, a professional learning spac e for adult educators. Get involved
by joining a discussion group or finding an event in which to participate. Learn more about us.

View All

New Resources

Discussion Groups
See below for recently added

Share and gain knowledge and resources in our discussion groups. The LINCS Community has 16 resources:
groups focused on topics important to the field of adult education. Each group is led by a subject

matter expert who facilitates discussion and serves as a content expert. Unlocking Potential: Results of a

National Survey of
Postsecondary...

Topic Areas: Correctional Education

@LINCS_ED Feed A Reentry Education Model:

Supporting Education and Career...

Tweets W Foliow Topic Areas: Correctional Educ ation




Poll Question 1: How did you hear about today’s event?

) OCTAE all hands meeting
] OCTAE newsletter

1 Community College Interagency Working Group meeting

_1 LINCS announcement

1 Email announcement from a Minority Serving Institution (MSI) team
member or community of practice (CoP) coach

] Other



CoP Coaches

Brittany Cunningham Laura Rasmussen Foster Jeanne Snodgrass
Insight Policy Research RTI International RTI International

HBCU & PBI Coach NASNTI & TCU Coach AANAPSIS & HSI Coach
bcunningham@insightpolicyresearch.com Irasmussen@rti.org |snodgrass@rti.org
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Poll Question 2: Which of the following best describes
your primary organizational affiliation?

) 2-year institution

1 4-year institution

) Secondary institution
) Government agency
) Nonprofit organization
) Advocacy group

J Other



Poll Question 3: If you work in a MSI, to which of the following
groups does your institution belong?

(Check all that apply.)

1 AANAPISI—Asian American and Native American Pacific Islander Serving
Institutions

HSI—Hispanic Serving Institutions

HBCU—Historically Black Colleges and Universities
NASNTI—Native American Serving Nontribal Institutions
PBI—Predominantly Black Institutions

TCU—Tribal Colleges and Universities

I Iy Ry Oy MOy

None of the above
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City Colleges of Chicago

Using Data to Promote Equity

in Minority Serving Institutions
Wilbur Wright College
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Committing to Equity and
Inclusive Excellence

Campus-Based Strategies for Student Success

CITY COLLEGES of CHICAGO

Wilbur Wright




Creatlng a Climate of Eqmty
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Equity Plan

Increase course completion, retention, and
graduation rates for low-income, first-
generation adult learners and/or minority
students




Equity Plan

Increase course completion, retention, and
graduation rates for low-income, first-
generation adult learners and/or minority
students




Developmental Math Course Completion Rate
Table 1. Developmental Math Success Rate by Race/Ethnicity, FY 2015

Percentage point
i et # successfully 2 successfully gap compared to
Race/Ethnicity ?\x/—l‘a(t)hegsal completed completed the course success
Math 99 Math 99 rate for all
students

TOTAL | 57.01%

White ‘ 302 189 62.58% |  +5.58%
[ezE | 210 96 45 71% 11.29%
Hispanic | 1.189 669 56.27% | 0.74%
Asian | 101 | 68 67.33% +10.32%
Other Ethnicity | 75 | PFEE ¢« .00%
_ Data Observation #1 1 e

Asian and Other Ethnicity students have the two
lowest developmental math course enrolilments. With a developmental math course completion
Hispanic students have the largest. rate that is more than 11 percentage points
below the all student average, Black students

experience the largest equity gap.




Developmental English Course Completion Rate

Table 2. Developmental English Course Success Rate by Race/Ethnicity, FY 2015

Percentage point

. # successfully % successfully gap compared to
# enrolled in
completed completed the course success

Race/Ethnicit :
Y English 100 Fnglich 100 Fnglish 100 rate far all
' students

TOTAL | 67.49%

White | 144 | 98 68.06% |IIE0577%"
Black 7 176 | 101 57.39% 10.10%

Hispanic ' 740 | 524 70.81% +3.32%

Asian ' 66 | 42 63.64% _3.85%

Other Ethnicity | 52 | 30 57 .69%

Asian and Other Ethnicity students have the two
lowest developmental English course
enrollments. Hispanic students have the largest.

With a developmental English course
completion rate that is more than 10
percentage points below the all student
average, Black students experience the
laraest eaquitv aap.




Retention Rates

Retention Rates by Race/Ethnicity, FY 2016

Percentage point gap
compared to the
course success rate
for all students

% enrolling in
spring 2016
classes

# enrolled in credit #enrolling in classes

SR
Race/Ethnicity classes fall 2015  spring 2016 classes

Total 63.02%

White 1936 62.09%
Black 778 57.46%
Hispanic 4647 63.33%
Asian 615 68.78%

Other Ethnicity 368 66.03%




Graduation Rates
Table 3. Three-Year Graduation Rate by Race/Ethnicity, FY 2015

% completed Percentage point
# entered in #((i:gr?sée;?d F degrecior gap compared 1o
& certificate degree/certificate

Race/Efhnicity | Fall 2012 certificate within S : :
threeivears within three completion rate
years for all students

TOTAL 14.53%

White | 255 | 62 2431% |[E978%

Black 190 | 11 5.79% -8.74%

Hispanic 595 | 65 10.92% 3.61%

Asian 95 27 28.42% | +13.89%
| 28 4 14.29%

Other Ethnicity

Asian and Other Ethnicity students have the two
lowest Fall 2012 enrollment numbers. Hispanic
students have the largest.

With a graduation completion rate that is
nearly 9 percentage points below the all
student average, Black students experience
the largest equity gap.




Setting Measureable Equity Goals

€ Name the focal group experiencing a gap (e.g., African-
Americans, Latinos, etc.)

@ Describe the current gap

@ Set a measureable goal (consider closing the gap or an
increase)

©® The number of additional students needed to close the
gap.
@ The year by when the goal will be met.



Calculating # of students needed to
close equity gap

To Cose the Equity Gap Entirely for Latino students in Math 101:

1 P & 4

Gap in Percentage LT ST

comparison to expressed as Sk e
= the # students needed to

Focal Group the Average, decimal NMultiply =

enrolied close the

Expressed as (e.g., 25% e}
Percentage becomes .25) a S gap

- entirely

Latino
ko e -15.6 156 x S0 = 15

Fifteen additicnal Latino students would have needed to pass Math 101

in Spring
2015 to achieve equitable outcomes compared to the all student average.




Best Practices vs. Best Practitioners

The Best Practices Model

Gaps In Solutions

Educational (Best
Outcomes Practices)

CUE’'s Inquiry Model

- Informed _
Data Gaps '"ii‘;;fy Interventions Evalu?tlon
O

Causes Interventions

Source: Center for Urban Education




EQUITY-MINDEDNESS) Becoming Equity-

Institutions and practitioners Minded Pra C-l-i-l-ioners:

are accountable

* Noticing racial inequities

 Acknowledging that practices
may not be working

* Understanding inequity as a
dysfunction of structures,
policy, and practices

* (Questioning assumptions,
recognizing stereotypes

Source: Center for Urban Education
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Using PIPE to Effectively Address
Equity Gaps in MSIs

Ben Willilams, Ph.D.



N AP E




N AP E




What We Do
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STEM'’s Seven Career Clusters

Information
Technology

Health Science Manufacturing

Agriculture, Food, Science, Technology,
and Natural Engineering, and
Resources Mathematics

Architecture and T'ran.spo'rtatlon,
: Distribution, and
Construction oy
A Logistics
N AP E

US Dept. of Ed., Office of Vocational and Adult Education STEM Transitions Project — www.stemtransitions.org

O©NAPE 2014



http://www.stemtransitions.org/

Data Collection

Disaggregation required in Perkins IV

“ Race/Ethnicity Special Populations

* Male * American Indian or Alaskan Native * Underrepresented gender students
* Female * Asian or Pacific Islander in a nontraditional CTE program

* Black, non-Hispanic * Single parent

* Hispanic * Displaced homemaker

«  White/non-Hispanic * Limited English proficiency

* Individuals with a disability
e Economically disadvantaged

When are the intersections of equity important?



Data Collection

Recommended analysis
Current Context Site Specific Trends
* National data * District * Atleast 2 years
* State data * School/College * Prefer 3-5 years
* Best performer in state * Programs

* Selected peer benchmark
e Set your own benchmark

' N

A

N AP E

©NAPE 2014




Data Dashboard
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Source of Data

* Program- and course-level data
* Performance, participation, persistence/retention, and completion

* [tisimportant to—

— Disaggregate data

— ldentify equity gaps through multiple lenses
Race and ethnicity

Gender

Socioeconomics

ELL

Students with disabilities

Other demographics to be mindful of?

A

A

N AP E
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WHAT DO YOU EXPECT
TO SEE?
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WHAT BARRIERS KEEP
STUDENTS FROM PURSUING
CERTAIN PROGRAMS OR FROM
PERSISTING AND COMPLETING
PROGRAMS AT MINORITY
SERVING INSTITUTIONS?

©NAPE 2014



Review
Research
Summary

A

N AP E
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Nontraditional Career Preparation

ROOT CAUSES & STRATEGIES

The goal of Nontraditional Career Preparation is to assist you in recruiting and retaining more students into
nontraditional careers through the most effective means possible. This chart provides a “quick find” to the research
and is intended as a summary. Online and downloadable versions of the complete document are available on the

NAPE website at www.napequity.org/root.

ROOT CAUSE THEORY

STRATEGIES

Academic Proficiency

When female students are academically proficient, they are more likely to
persist in choosing nontraditional careers, while the opposite is more predictive
for male students.

Access to and Participation in
Math SC|ence, and Technology

1 and success in math, science, and technology courses,
espen:lally thosa taught in an equitable and “hands-on” manner.

Curriculum

Essential elements of a bias-free curriculum include relevancy, inclusive images
and text, and hands-on instructional practice.

Instructional Strategies

Female students prefer learning experiences that they help to design, that are
learner centered, and that involve them in a community.

EDUCATION

School/Classroom Climate

Students who experience a school climate supportive of nontraditional careers
and gender equity are more likely to participate in nontraditional careers.

Support Services
Students enrolled in nontraditional career and technical education programs
who receive support services are more likely to succeed.

Family Characteristics

Characteristics and engagement of family of origin have a strong
influence on career choice.

FAMILY

National Allianc

for Partnerships in Equity | RO. Box 369 | Cochranville, PA 1¢

« Teach students that ability can be expanded.

« Intervene to revise underestimation.

+ Provide math camps for female students.

+ Identify and assist students who aspire to science and engineering careers but lack
academic proficiency.

« Create incentives for taking AP courses.

Teach visual-spatial skills.

+ Use age-appropriate video games that appeal to female individuals.

« Utilize real-life teaching strategies.

* Kindle and sustain interest in math.

+ Make math and science a requirement.

+ Make other programs available such as after-school or weekend or summer camps.
« Invite, involve, and educate parents.

Foster interest and curiosity, as well as skill, in math and science.

Provide comprehensive professional development.

Stress professional development self-assessment.

Utilize intervention programs for information technology (IT) in formal education.
Identify and correct bias in curricular and professional materials.

+ Provide comprehensive pre-service and in-servi fessional devel
relating to gender issues.
+ Stress professional d pment self-

Utilize intervention programs for IT in formal education.
+ Incorporate student experiences in the instructional process.
Utilize either virtual or hands-on science activities.

+ Facilitate informal support groups.

+ Enforce civil rights and sexual harassment policies and practices.

+ Address climate issues.

« Practice inclusive hiring processes.

+ Heed recommendations.

« Strengthen support systems and eliminate barriers.

+ Schedule students in nontraditional programs in cohorts whenever possible.
+ Support nontraditional student clubs and after-school activities.

+ Provide tutoring, child care, transp ion, and tuition
Post tutoring locations and hours in a hlghly visible area of the classroom
Make loner laptops available to students.

+ Design activities to promote family roles in gender-neutral career guidance.

« Invite, involve, and educate parents.

+ Involve parents in developing their child’s career plan.

+ Engage male and female students by providing activities that they may not have
been culturally socialized to participate in.

8 | nape@napeguity.org

| 610.593.803

A www. napequity.org n www.facebook.com/napequity u www.twitter. corm/napegquity




Root Cause Analysis
Through Action Research

Root Causes

e Surveys
e Equity audits
e |Interviews

e Focus groups

A

A

N AP E
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Research- and Evidence-Based Strategies

With Links

A

National Alliance for Partnerships in Equity

AA

NAPE

The Equity Professionals

About Us Member Services Professional Development Public Policy STEM Equity

Feedback Contact uUs My Protile

Search._. »

EARLY INTERVENTION

Review the Theory and Evidence.

Recommendations and Strategies® &

« Conduct interventions for middle school students:
NSF’s New Formulas for America’s Workforce 2
Projects provide programming for American girls
for whom timing of their future plans can have an
ill-timed conjunction with eroding self-efficacy and greater awareness of social
messages, about femininity.

« Target elementary and middle school students, especially for math interventions:
“Intervention programs should be started early to counteract the belief that
‘mathematics is a matter for boys.”

« Intervene early in youth’'s development: Interventions that address occupational
factors may be vital to getting students ages 10- 13 more interested in an

Lm & A - L 1 e e T TS £ Al L

Root Causes

Support Services
Academic Proficiency
Early Intervention

Access to and Participation in Math,
Science and Technology

Characteristics of an Occupation: Job
Satisfaction/Career-Family
Balance/Occupational Perception/Wage
Potential

Curriculum

Family Characteristics
Instructional Strategies
Internal/individual

School and Classroom Climate
Societal Issues

Materials and Practices: Assessment,

© NAPE EF 2015

Log in



Nontraditional Pipeline

Middle School

Focus on the leaks at transitions High School

Postsecondary

Bridge support makes a difference

Labor Market

o ¥
A P

N E
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Questions and Answers

Submit questions for both presenters via the chat feature




Upcoming Events




Upcoming MSI CoP Webinars

» Minority Male Student Outreach e April

» Using/ldentifying Evidence-Based Practices for Grant
Writing ¢ May

» Using Research-Based Strategies to Increase Teaching
and Learning ¢ June

» Sustaining Communities of Practice e July



201« MS1I CONVENING

Minority Student Success: Using Data to Eifect Change

October 2021, 2017
Richland College * Dallas, Texas

* Introduce effective research, initiatives, and programs that impact
academic success of students

* Build collaborations between colleges to expand programs showing
evidence of success or promise

* Cultivate connections within communities of practice to share knowledge
and advance research that promotes equity

R Richland College Higher Education That
T DALLAS COUNTY COMMUNITY cogLLEGE DISTRICT Actually Gets You Hired



2017 MSI CONVENING
Minority Student Success: Using Data to Eifect Change

Call for Proposals

* Workshop Presentations (60 minutes)
* Roundtable Discussions (60 minutes)
* Graduate Student Poster Session (90 minutes)
The deadline for proposals is Monday, June 5.
Registration opens in June. LaQueta L. Wright, Ph.D.

) ) ] 2017 MSI Convening Chair
https://richlandcollege.edu/msi-convening/ Lwright@dcced.edu

972-238-6230

R Richland College Higher Education That
T DALLAS COUNTY COMMUNITY cogLLEGE DISTRICT Actually Gets You Hired


https://richlandcollege.edu/msi-convening/
https://richlandcollege.edu/msi-convening/
https://richlandcollege.edu/msi-convening/
mailto:Lwright@dcccd.edu

Thank You

JOIN LINCS
COMPLETE THE EVALUATION




	Using Data to Promote Equity in Minority Serving Institutions
	Welcome
	Using Data to Promote Equity in Minority Serving Institutions, City Colleges of Chicago, Wilbur Wright College, Nicole Reaves, Ed.D.
	Committing to Equity and Inclusive Excellence, Campus-based Strategies for Student Success
	Setting Measureable Equity Goals
	References

	Using PIPE to Effectively Address Equity Gaps in MSIs, Ben Williams, Ph.D.
	What We Do
	STEM's Seven Career Clusters
	Data Collection
	Review Research Summary
	Research- and Evidence-Based Strategies with Links

	Questions and Answers
	Upcoming Events




